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2 JCOERESS ABSTRACT
25™ September Listening comprehension practice outside the classroom is challenging
2025 among working students. It is caused by the split of focus on working and
studying. As the result, their listening comprehension scores are not
Submission: satisfying. The purpose of this study was to find out working students’
20™ September perceptions on the utilization of Quizalize in listening comprehension
2025 practice. The type of this research was a qualitative research. To collect the
Published: data, 19 working students of STMIK Jayanusa were interviewed. The data
31 December were analyzed by using NVivo 12 through coding and themes
2025 classification. The themes consisted of three, i.e. issues in listening

comprehension, Quizalize as an alternative media in listening practice and

Quizalize boosts learners’ motivation to improve listening comprehension.

It turned out that the participants had positive perceptions on the utilization

of Quizalize to practice listening comprehension. They agreed that

Quizalize as an online platform was user-friendly to use anywhere and

anytime and it helped them in improving their listening comprehension.
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BACKGROUND

Mastering receptive language skills enable EFL learners to master productive language skills. Unless
being good at listening, the learners will not be able to have wide-range vocabulary and correct
pronunciation (Erzad, 2020). Those two elements are important in writing and speaking. Listening
itself is defined as the process of identifying sounds, understanding them, and interpreting what actually
the speakers want to deliver (Mahmud, et al., 2022). Hence, EFL learners should practice listening a lot
in order to master all English skills. The implication of this notion in educational setting is by facilitating
the learners with language laboratory and providing cassette or MP3 audios which contains listening
audios in forms of monologues and dialogues (Istifadah, et al., 2022). To enhance listening skill, the
learners should listen to more English listening sources like movies, songs, podcasts, and many more
to master this skill.

Despite the importance of listening skill, it is found that many EFL learners are reluctant to practice
listening. A study reveals that the major cause which leads them to avoid listening practice is
pronunciation (accent) matter. In relation to this issue, American and British accents are disparate.
When the learners prefer to listen to American speakers, it will be tough for them to understand what
British speakers say because of their distinct accents (Jaya et al., 2021). Regarding this fact, it is claimed
that EFL learners in Indonesia are more familiar with American accents so that they find it is difficult
to comprehend listening audios with British accent (Maharani, 2023; Lengkoan, et al., 2022; Adi, et al.,
2022). As the result, when the learners are in the middle of the listening test, they stumble on unfamiliar
accent of speakers.

The next issue in listening practice found among the learners is speedy delivery with long monologues
and dialogues (Erzad, 2020). Fast delivery makes the learners do not understand what is being spoken
(Permatasari, et al., 2023; Tran & Duong, 2020). The further impact of this issue is they lose their
concentration that make them cannot catch the ideas. It is worse when the fast speakers are combined
with long passage which split the focus of the learners and make them being clueless of what they are
listening to (Toni, et al., 2021).
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Moreover, classroom physical condition affects listening practice. The learners who sit on the back row
cannot hear the audios well (Erzad, 2020). Besides, when the listening practice is done in a language
laboratory, the issue still can be found, but it deals with the equipment. Unsupportive equipment makes
the learners unable to listen to the audios (Toni, et al., 2021). This challenging situation also splits their
focus on listening since they are trying hard to guess what is being spoken while the audio keeps playing.
Hence, they cannot follow the listening activity due to being left behind.

The last, vocabulary, a micro skill of language is considered to play vital role in listening. Unfamiliar
vocabulary hinders the learners in comprehending the spoken texts (Ikhsan & Ismail, 2022). In
accordance to this issue, those who have no effort to improve their vocabulary through listening and
reading, they definitely come across that unfamiliar vocabulary. As the result, they find that listening
as uneasy activity in English language learning.

The issues above are found as well among working students of STMIK Jayanusa. They argue that
listening is hard to do because they seldom to practice listening comprehension. It is known that working
students are responsible for their work and students’ assignments as well (Khofifah, 2024; Agbayani &
Paglinawan, 2025). In relation to this situation, an interview with some of working students reveals that
they are difficult to manage the time for working and studying. Even so, they try their best to balance
both of them. When it comes to listening practice, they admit that they practice listening comprehension
in listening class only. They do not have intention to practice using accessible listening materials from
podcasts, YouTube videos, Netflix, and so forth. As the consequence, their listening comprehension
scores are unsatisfying. They argue that lack of listening practice makes them unfamiliar with the
vocabulary and fast delivery by native speakers they listen to surprises them. Moreover, over a half of
working students of STMIK Jayanusa are employees who have graduated from high schools for long
time. In accordance to this fact, they have not had listening comprehension practice ever since they
graduated. This finding is similar to previous study which claims that working students have issue in
listening comprehension due to English is not used in daily communication (Sumalinog, 2018). In
accordance to this fact, they may forget vocabulary they have learnt since they are not required to speak
English at their workplaces as well.

Additionally, the unavailability of language laboratory makes listening comprehension practice cannot
be done maximally. The learners are facilitated with a speaker only. That speaker is brought to the
classroom as media for practicing listening. This situation makes listening comprehension practice
becomes ineffective since the learners who sit on the back arrow are potentially cannot listen to the
audios.

Regarding some issues above, it is urged to assist the working students to improve their listening
comprehension. They should practice listening comprehension more in order to be able to communicate
in English effectively. Based on this urgent, utilizing Quizalize as one of digital platforms to make
listening practice anywhere and anytime can be an alternative.

Gamification is defined as the incorporation of game elements into non-gaming contexts (Anuradhani,
et al., 2024). Initially, it was introduced in 1970s, but it was not as big as today. Along with the massive
use of internet in 2000s, it gained its popularity gradually. When the Covid-19 outbreak spread all over
the world in 2020, there was a massive adoption of gamication in educational setting with a purpose to
make full-engagement learning (Flores & Santos-Guevara, 2021).

Gamification in English language teaching does not merely provide fun learning, but it also enhances
cognitive process (Laksanut, 2025). It is resulted from some principles of gamification. The main
difference of gamified-based learning from traditional EFL learning is it allows interactive process
which places the students as learning center. The learners are facilitated to interact each other through
the virtual games. In other words, gamification enables the teacher to conduct collaborative learning.
On the contrary, in traditional EFL learning, the type of teaching and learning is textbook-based. That
distinguish processes definitely results different learning atmosphere. The learners have to deal with
monotonous teaching; they have to listen to teachers’ explanation and focus to read their textbooks (Hu,
2024). Consequently, the learners view learning as a boring activity. The further impact from this
traditional EFL learning is it causes poor learning outcomes (Yue, 2024). Meanwhile, students-centered
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classroom makes the learners more active through collaboration so that the cognitive process takes place
among the learners (Najib, et al., 2024).

Furthermore, gamification is claimed effective to boost learners’ learning motivation. It deals with
certain challenge that they have to complete (Fitria, 2022). Some educational games provide the chance
for the learners to unlock new content. Hence, after finishing a set question of easy level, they unlock
the gate to higher level questions. As the result, they have willing to put more effort in accomplishing
the task (Laksanut, 2025). Another further impact from challenging task-based gamification is it can
kill the learners’ boredom. Learning can be more relax with questions integrated with game features so
that the learners are excited to learn (Wulan, et al., 2024). That excitement is significant to enhance the
learners’ learning outcomes (Wahdi, et al., 2024; Primastami & Insani, 2024; Chasanah, et al., 2023;
Nur'aini, et al., 2020).

In addition, gamified learning platforms today are completed with astonishing features, for example,
leader board. It is a representative board which shows learners’ scores individually (Cigdem, et al.,
2024). Besides, that leader board also reflects learners’ progress and rank. This feature raises
competitiveness among the learners. They know where they are and what they should do to improve
their performance in the games. In other words, there is a transparent assessment in gamification. For
teachers, the learners’ scores on the leader board can be utilized as digital documentations which help
them in scoring process; they do not have to check learners’ papers one by one (Chen, et al., 2025).

What is more important in gamified-based learning is the asynchronous game feature enables the
learners to do the quiz or assignment anywhere and anytime (Moon, et al., 2024). The work of
asynchronous mode in gamification is initiated by the assigning of tasks by the teacher on the platform
followed by the setting of the due date of the assignment (Waluyo & Tran, 2023). After that, the learners
can access the assignment by using game code before the due date and time. This flexibility facilitates
working students who have to balance between working and studying in enhancing their listening
comprehension. They can practice more frequently outside the classroom so that they can have better
listening comprehension.

Quizalize is one of gamified learning platforms which can be bank of questions (Mutmainnah, et al.,
2024). This platform supports the use of MP3 file format to be utilized as listening material.
Additionally, Quizalize has leader board feature to see learners’ progress in understanding material.
English teacher can personalize the questions based on syllabus and the type of assignment, whether it
is synchronous or asynchronous.
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Figure 3. Leader board of Quizalize

RESEARCH METHOD

This research was a qualitative research. It is a research that investigates natural phenomenon in social
context (Borgstede & Scholz, 2021). In relation to this research, the natural phenomenon which was
investigated was working students’ perceptions on the use of Quizalize in listening practice. The data
ware derived from interview with 19 working students of STMIK Jayanusa who took English 2 course.
NVivo 12 was utilized to analyze the data. The data were coded, grouped into several themes, and then
described.

RESEARCH FINDINGS
After the process of coding and grouping the themes by using NVivo 12, here are the themes found
from the interview.

1. Participants’ Issues in Listening Comprehension
Most of participants claimed that they were not good at listening. The biggest problem among them
was native speakers’ speedy delivery they heard from the audios. It was confusing them and made
them hard to follow the listening. While processing what had been heard during listening test, they
surprised that the narrator of the audio had moved to the next question. This finding is line with the
previous study which argued that speedy delivery was one of listening problems faced by the learners
(Permatasari, et al., 2023; Toni, et al., 2021; Tran & Duong, 2020).

“Unlike reading, listening is more difficult because I have to listen
carefully to the audio. Even so, I still find that it is hard to do. [ don’t
understand what the speakers say because they speak too fast.”

“I give up when I have listening comprehension test. I cannot
understand at all. Once I heard the conversation for question
number one. In a few seconds, the speaker read the question number
two suddenly. They speak fast.”

“Well listening is so challenging for me because I cannot follow the

listening audios. I prefer to read any English texts because I can
effort to comprehend them.”
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“I don’t know how to answer the questions in listening because the
speakers say lalala...liliili fast which made me clueless.”

The other issue found was the lack of listening practice among the participants. It has been reported
in previous section that most of participants had graduated from high schools over five years ago.
During the gap years, they only focus on their works and they do not use English for professionals.
As the result, it was difficult for them when they have to deal with English course after being higher
education students. When it comes to listening, they admitted that they did not practice their listening
comprehension through English listening materials from any relevant sources. Similarly, working
students from different higher education have issue in listening caused by being not frequent to listen
to English spoken language (Sumalinog, 2018).

“I have not learnt English for years. I forgot what I had learnt in
high school so when I join this class I am confused, especially when
I listen to the lecturer who speaks full English in presenting the
materials.”

“I never use movies and songs as media to practice my listening
comprehension. When I watch any movies, I use the subtitles and
when I listen to any English songs, I just focus to listen to the
melody without trying to find out the meaning of the songs.”

“Until now I am not good at listening comprehension. When 1 was
in high schools, we only had listening session in national exam; my
English teacher never conducted listening session. At the workplace
I do not speak English, write documents in English, and even listen
to English conversation. Now I know where my listening
comprehension problem comes from.”

“I feel that I am too old to learn English. I had graduated from high
school for long time. I whisper to myself when I have listening
comprehension practice like what in the world am I doing right
now?” I cannot get any idea from what I am listening to. I do not
have any habits to listen to any English audios.”

Moreover, a participant said that unfamiliar accent became a hindrance in listening comprehension.
That student was used to watch American TV programs. Thus, when he listened to British speakers,
he could not catch the ideas easily because some words were pronounced differently. This finding
is the same as the related studies which declared that unfamiliar accent or pronunciation was
regarded as listening comprehension problem among the learners (Maharani, 2023; Jaya, et al., 2021;
Adi, et al., 2022; Lengkoan, et al., 2022).

“I was not familiar with British accent in listening test. I am more
familiar with American accent that I found on films and YouTube
videos. I ever watched BBC programs and I was confused with the
sounds they made. I feel like déja vu while listening to British
accent in listening test.” B

Based on the findings on this theme, issues faced by the participants during listening were the rate
of speech that was big relatively. It made the learners could not comprehend what was being said by
the speakers. Besides, the lack of listening comprehension practice hindered them while taking
listening comprehension. It was caused by their focus on working and their professional environment
did not require them to speak English. Similarly, most of them did not listen to English programs at
homes so that they definitely became unfamiliar to English sounds and conversations during
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listening test. The last, different accents of British and American became an issue as well. Unfamiliar
accent caused the learner could not comprehend what was being spoken.

2. Quizalize as an Alternative Media in Listening Practice

All participants agreed that the utilization of Quizalize in listening practice is so effective. They
argued that they never experienced listening practice by using digital platform. During high school,
their listening activities were carried out by using some stuff like a cassette, a tape, and a speaker. It
could be done at schools only. In contrast, after experiencing Quizalize, they claimed that they were
introduced to something new in learning English, especially listening comprehension. The
asynchronous assignments on Quizalize are flexible; they could do them while rest breaks at work
or when they were at homes (Moon, et al., 2024; Waluyo & Tran, 2023). Hence, they could practice
the listening comprehension more to make improvement on it.

“I never use this application previously. I find that it is interesting
because of attractive visual. It is colorful.”

“Now I can practice listening comprehension from the questions on
Quizalize. 1 thought that listening could be done at school only
because the cassette and the speaker were available at school.
Learning can be done anywhere and anytime due to the advance of
technology.”

“As a working student, I never put effort to improve my listening
comprehension. It is difficult to balance between professional
things and educational things, but everything has changed since you
introduced Quizalize. I can practice listening comprehension
through the assignments you shared on Quizalize.”

“I know that I am not good at listening. I want to improve my
listening comprehension and I am so glad that this class adopts
technology. Quizalize helps me to enhance my listening
comprehension because I believe that more practice results better
learning outcomes.”

“It is not instant to have good listening comprehension. [ have to
practice inside and outside the classroom. I think the use of
Quizalize helps me in the process of scaling up my listening
comprehension.”

“I am more nervous while practicing listening in the classroom,
especially when I sit in the back row. I cannot hear clearly and I also
have vocabulary issue. I feel it is so different when I use Quizalize
at home individually. I can be more relaxed and I can hear clearer
pronunciation through headset.”

This section finds out that participants considered Quizalize as a supporting media in practicing
listening comprehension. Asynchronous mode enabled the participants to access listening
assignments anywhere and anytime. They could practice listening comprehension more so that it
could improve their listening comprehension. It shows that gamification does not only provide fun
learning, but it also assists the participants in cognitive process. By listening more to English
listening materials and answering questions, the participants will be more familiar with vocabulary
and pronunciation of English language. As the result, they can be better at listening comprehension
(Fitria, 2022; Laksanut, 2025).
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3. Quizalize Boosts Motivation to Improve Listening Comprehension
The interview revealed that Quizalize succeeded to elevate the participants’ motivation. It was
resulted from a leader board feature on this digital platform (Chen, et al., 2025). The leader board
itself showed participants’ scores and ranks. They argued that they knew their scores right after
finishing the assignments. It reflected their listening comprehension and drove them to improve it.
In other words, Quizalize boosted participants’ motivation to improve their listening comprehension.

“I could see my scores on the leader board. I was ashamed of my
bad listening comprehension score. I know where I am and I should
listen more to English audios.”

“Quizalize is an amazing as a digital learning tool, especially the
leader board which shows who are on top, middle, and bottom.
After knowing my score was not satisfying, [ want to do something
more to improve my listening comprehension.”

“Online learning platform accommodates what I need. It gives me
areflection of my listening skill. There is a direct notification which
shows whether my answer is correct or not and I get my score as
soon as I finish the assignment.”

“I should practice more because my listening comprehension score
is not good. I need more assignments on Quizalize because it is
more effective than watching a-two hours English film which takes
longer time.”

From the findings above, gamification accommodates inclusive learning, especially for those who have
to deal with both professional and educational environments. The participants spend more time at
workplaces compared to at colleges. In order to not being left behind academically, the availability of
online learning platform is such a big support. In relation to this research, the participants who had
listening comprehension issues could improve them through assignments on Quizalize (Mutmainnah,
et al., 2024). Besides, they argued that they had more motivation resulting from direct scoring and leader
board that showed their rank of scores (Chen, et al., 2025; Cigdem, et al., 2024; Moon, et al., 2024).

DISCUSSION

The participants viewed Quizalize as a supportive media to improve their listening comprehension.
They stated that it was hard to balance professional life and college life which was caused by not
practicing English for long time. As the result, when it came to listening comprehension test, they found
it was difficult because they had not had listening comprehension practice after graduating from high
shools years ago and they did not use English to communicate at workplaces. Counting on listening
comprehension practice in the classroom is not enough. Hence, it is important to facilitate them with
additional media. After utilizing Quizalize, they all agreed that Quizalize could be an alternative media
to practice listening comprehension.

The audio files and questions on Quizalize could be personalized, so could the due date. It caused the
participants had more listening practices with more resources. Consequently, they could improve their
listening comprehension (Wahdi, et al., 2024; Primastami & Insani, 2024; Chasanah, et al., 2023;
Nur'aini, et al., 2020). Additionally, asynchronous mode accommodated flexible learning; learning
could be done anywhere and anytime (Moon, et al., 2024; Waluyo & Tran, 2023). This flexible learning
is needed by the participants because they could practice the listening comprehension outside the
classroom.

As a gamified-based application, Quizalize made learning more fun. The participants found that it has
attractive colorful display. In addition, a feature like leader board provides direct score so that the
participants know their listening comprehension. They had intention to improve their listening
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comprehension by practicing more. In relation to this fact, it meant that they were motivated to improve
their listening comprehension (Chen, et al., 2025; Cigdem, et al., 2024; Moon, et al., 2024).

Hence, it is positive to claim that the participants perceived Quizalize as an online platform to help their
listening comprehension. They could practice listening comprehension outside the classroom in a new
way. The first step is entering the code or clicking the link, followed by playing the audios and
answering questions. The last, they got their scores and saw their ranks on the leader board.

CONCLUSION

It can be summarized that the participants had positive perceptions on the utilization of Quizalize as a
digital platform to practice listening comprehension. They could practice more outside the classroom
which was potential to improve their listening comprehension. In addition, their motivation was boosted
as well because they got direct scores and ranks so that they had willingness to listen to English audios
more. Therefore, Quizalize can be one of alternative online learning platforms to improve learners’
reading comprehension.
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